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Abstract

The search for literature that is high quality, himterest, written at age-appropriate
levels for adolescent readers, addresses socidiesttopics, and presents multicultural
perspectives can be dauntingegend of the St Ann’s Floasl a novel that meets all of
these goals. Its setting in Trinidad and Tobagoviges the opportunity for students to
learn about a country and region that are frequeatterlooked in social studies
curriculum in the United States. This article pd®s historical and cultural background
information about Trinidad and Tobago, an overvawhe novel, and specific teaching
suggestions that integrate reading and writing satcial studies instruction.

Every teacher knows a child like Joseph — he stesgg school and is always in trouble. Conventiona
instruction rarely motivates him, and his strugglkallenge us to expand our teaching repertoio¥der to
help him succeed. When Joseph appears as the lyriid® of a trade book written for middle-leveaders,
Legend of the St Ann’s Floday Debbie Jacob (2004), the result is an opportunistudy culture,
geography, global connections, and character eidncaibseph’s kind heart and intelligence shineubh as
readers become engrossed in his adventures witiobid friend Jaya. The book captivates readersigfiro
rich folklore that excites the imagination and lkée characters middle schoolers can relate tousedhey
know — or even are — boys like Joseph and girks Jé&ya. This article reviewggend of the St Ann’s Flood
and then describes how it can be used to: a) hatiests develop reading and writing skills throlitgracy
activities that allow students to explore sociatigs themes and character education issues pedsarthe
book, b) provide students with the opportunitytiady global issues, and ¢) enrich a multicultucadial
studies curriculum. To begin, background informatiabout the story’s setting, the deadly flood that
inspired the legend, and Trinidad and Tobago’ohysand culture is provided.

Background
On October 5, 1993 a torrential downpour drencher &f Spain, the capital city of Trinidad and Tgba
The storm led to severe flash flooding of the Sh’ArRiver. For the small town of St Ann’s, a suburb

adjoining the northern part of Port of Spain, thsult was deadly. Six lives were lost in the flobduses
were damaged, and a middle school was cut off tlenrest of the town due to high flood waters.
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[Insert Image 2 (map of Trinidad and Tobago) appnakely here]

Port of Spain is located on the island of Trinidatich is just seven miles off of the northeaststad
Venezuela. Trinidad is the southernmost islandhé@aribbean chain. It has a maritime tropical aten
with a rainy season from June to December and aehigon during the rest of the year. Heavy rain is
common during the rainy season, and a problemeaginage system in the capital city coupled with
deforestation means minor flooding is also comniri.the severity of the 1993 St Ann’s flood was
atypical, and even scientists were perplexed bfgitscity. There was no hurricane, tropical stoomother
powerful weather system in Trinidad and Tobagotnify that might have offered an explanation toe t
severe flood. Jacob (2004) explained her inspinato writing the legend, “No one has been abledme
up with a convincing explanation for [the stornfsiocity so why not allow our imaginations to expla
what science cannot?” (110).

Jacob honored Trinidad'’s history and traditiontof telling by having a character named Jabalrthel
Legend of St Ann’s Floodlabari is a common male name among Trinidadiasdrafan heritage, and his
role as story teller reflects the African griot@ntribution to Trinidadian history. In West Afri¢he griot
was a traveling singer and story teller. When "lavere brought from West Africa during Trinidad’s
colonial period, which began with Spanish settlenmeri592, the griot tradition continued and fdeiied
communication between slaves (Williams 1964). Asslt, griots helped to preserve and expand tosmdit
folklore, and legends. After slavery was abolisledi834 (under the British, who captured Trinidad i
1797), the griot’s role evolved into its modernnfoithe calypsonian, a contemporary bard who sHates
and political commentary through the popular musitgde calypso. Thus, Jacob’s (2004) use of aystor
teller named Jabari to tell the legend reflectsifiad and Tobago’s history and culture, as doesdinee she
gave to another character in the book: Jaya.

A popular East Indian female name in Trinidad, Jaryginates from the Hindu faith. Like people ofrisan
ancestry, East Indians have also influenced Trihatad Tobago’s history and culture. After slavegsw
abolished, East Indians were brought to the islasdadentured servants to work on sugarcane piamnsa
After indentured servitude was abolished in 191@nynEast Indians remained (Williams 1964). Accogdin
to the 2000 census, the majority of the populaitiofirinidad and Tobago, which received its indepered
from Britain in 1962, was of East Indian (40%) akfdcan (37.5) ancestry (CIA 2008). The characters’
names are one way thaggend of the St Ann’s Flooeflects Trinidad and Tobago’s population
demographics, history, and culture; the use ofiéoékcharacters provides another.

A Folklore-Rich Beginning

Jacob wastes no time getting readers’ attentiointogducing two characters from Trinidadian folldan the
first page of the book. Mama Dlo, the queen offthrest, is a giant anaconda with a human face. &sad
meet Mama Dlo when she is engaged in a heated argumith Papa Bois, who is the half-man, half-deer
king of the forest. They argue about what to ddww#bari, a young boy who failed to heed an impobrta
message from Trinidadian folklore: children shobkdhome before dark. Jabari stayed out late, amwebse
lured into the heart of the forest by the legend2oyens — spirits of children who died before bmptiThe
Douens brought the boy to Mama Dlo, who wants tdaa, which is understandable since she is a giant
anaconda and needs nourishment to keep up hegttr&ut Papa Bois decides that Jabari is needeal fo
more important task; he is given his freedom inhexge for telling the world how two brave childsaved
St Ann’s from total destruction during the Octoi®83 flood. After this action-packed introductioeaders
follow Jabari out of the forest and into the hoafa journalist to whom he tells the tale. PapasBaoivords
“Let the legend begin” (Jacob 2004, 6) usher inrttaén story line, and readers get to meet Josbphédro
of the legend.
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Joseph: The Boy Who IsAlwaysin Trouble

Joseph is drawing a picture of his favorite creatua snake — when readers meet him in his midtiecs
classroom. His teacher reprimands him for not biaglmath, which briefly redirects his attentiorer
focus on school work does not last; before longpbss daydreaming about searching for snakes in
Trinidad’s Caroni River and listening to his frieddya describe snake charmers in India.

Joseph is quickly established as a likeable dreavheris often at odds with his teacher, Miss Petgh®
always seems certain he is up to no good. Hertsfforshame him into behaving by yelling thingeJik
“You're always the last one in line and you're ajwaausing problems. You never pay attention” {i8)e
no effect; Joseph is an expert at tuning her ouhlmking about more exciting things like snakescl®
interactions are likely to endear Joseph to mideNel readers. The interactions have a powerfubichpn
teachers as well since Miss Peters’ sharp wordsuakihd approach are clearly ineffective with thoy b
readers quickly come to adore.

Readers then follow Joseph, Jaya, and Miss Petéhe tzoo for a class trip. Joseph becomes sepdrata
Jaya and the rest of his class when they arritleeatoo. He goes to find the snakes, and endsvipdian
amazing experience because he meets a temporakgeper named Roy who lets hirald a small
anaconda. Roy is a simple, kind-hearted young ntamig/the victim of bullying by a mean-spirited zoo
keeper. Before long Roy is called away to performemial task. Joseph is left alone and soon finhsélf
accidentally locked in the reptile house with tina@onda on his arm.

TheMagic

While a mildly panicked Joseph struggles to finstay out of the locked reptile house, a storm brever
Port of Spain. Dark clouds gather, and the air bexcompletely still; then lightening flashes aogverful
gusts of wind begin to blow. Joseph somehow, seglynlyy magic, gets the locked door to the reptdede
to open, and he makes a quick decision to keeprthke. He had always wanted one. With his newgdet s
in his lunchbox, Joseph sprints to the school bssip time to be scolded by Miss Peters for dallfis
keeping everyone waiting while the storm grew scprious. Once on the bus Joseph falls asleepamnd h
dream that foreshadows the magical adventuresne cin the dream Joseph and Jaya come face to face
with the terrifying Mama Dlo, who is angry becals son has been kidnapped.

Joseph awakens from his dream to find himself lzi¢ke school. The rain storm has worsened; terribl
thunder and lightening fill the air, and torrenfsan cause the streets to flood. From the schaadlow the
children are able to see some of the results oftitren — the St Ann’s river overflows its banks gradlt of
the water creates a new river that flows rightrant of the middle school. For a few pages the magi
Legend of the St Ann’s Floaahd the non-fiction world of history coincide: Teehool was cut off from the
rest of the city while children and teachers weapped inside helplessly watching as large delikistree
trunks, violently tossed about in the raging river.

The children are eventually rescued by fire truthg,Joseph and his snake-filled lunch box areuexc
earlier by his uncle who somehow (magically?) ¢getthe school despite the impassible, debris-fittzalls.
When Joseph arrives home it becomes clear thantladl anaconda he took from the zoo is no ordinary
shake. The snake is real, Joseph is sure of ihibuhother cannot see it. Even when the anacanda i
wrapped around his head, Joseph’s mom just as$ks ifncle bought him a new hat. As the story ursfold
readers learn that the snake has a name, Simomgasdndeed a magic snake. And his mother iatlygy
forest queen Mama Dlo.

Simon is going through growing pains just like arfaun adolescent and finds himself in conflict with h
mother. Mama Dlo has tried to teach him to hatefedhe believes all humans are evil and endedoors
find ways to keep them out of the forest. His woftislon’t want to hate people just because thepieeple”
(p- 85) reflect an internal struggle faced by areyamo has questioned the prejudiced beliefs oflfami
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members or close friends. It can be hard to opaislygree with one’s parents, and Mama Dlo’s anigsy f
and magical powers make Simon'’s situation morelehging. Simon tells Joseph that he had a fight Wi
mother when she ordered him to kill a child who dexned into the forest, and he went off into the$bto
think through the fight. It was then, in a momehtarelessness, that some men captured him andfirou
him to the zoo. Mama Dlo’s anger caused her tassléhe horrible storm that flooded the St Anrverri It
was with great difficulty that the forest king, RaBois, got her to end the flood.

Joseph liberated Simon, but when Mama Dlo findsxhére Simon is, she concludes that Joseph and Jaya
kidnapped him. Knowing his new friends’ lives ateigk because of his mother’s anger, Simon hedgys J
and Joseph develop a daring plan to confront Matoanith the truth. The risky plan puts the childien
lives in great peril, but ultimately the legend lasappy ending. Joseph, Jaya, and Simon endkipgab
Papa Bois who kindly but firmly tells them they bae make their own decision about how to resdhee t
problem with Mama Dlo. Simon decides to stay infthvest so he can try to convince his mother ndtztie
humans. Joseph promises to teach humans not teeles and to care about the forest. The childtemn
from the forest as changed people. Jaya grows bp tm ophthalmologist who helps her patientstsee t
world better. Joseph grows up to a famous biolaygisk protector of the forest, and Roy, the bullied
keeper, becomes his ambitious research assistesefpld regularly teaches children about the aniarads
land around them because, as Roy said, “Teach Wiem they are young... and they’ll remember it when
they are grown up” (p. 106). Joseph, like Jaygpdpkople see the world around them; he also tiedps
want to care for it.

The book leaves readers satisfied by the resolatiohinspired by how the boy who was always intiteu
and does poorly in school finds success. Josetpie isnlikely hero who reminds readers of the imguce of
friendship and standing up for what is right, whmbvides ample opportunity for middle-level reaxitr
examine important topics in character educatiore Btok is rich with information that reflects Tidiaid and
Tobago’s culture and geography, thus providingagortunity for thematic study that allows studdnts
develop social studies understandings and liteskiths.

Reading, Writing, and Social Studies

Effective teaching of social studies can providelshts with the opportunity to develop their regdamd
writing skills. Indeed, literacy instruction is saportant at the middle- and secondary-level that t
International Reading Association recommended plingiadolescents with reading comprehension
instruction in all content areas (Moore, Bean, Bsttaw, and Rycik 2000). The three activities déstiin
this section help students deepen their undersigrafiLegend of St Ann’s Floodevelop literacy skills, and
examine Trinidad and Tobago’s culture, global catines, and character education.

Sitting in the Hotseat to Examine Culture

Sitting in the hotseat is an interactive literatnategy that allows students to take on the role literary
character or expert about a topic (Wilhelm 2002stédent sits in the hotseat, which is simply a@rcha
located at the front of the classroom, and talemfthe character’'s perspective and responds tdignss
from classmates. The strategy “invites studentstee their ability to analyze characters, infeapekate,
and think on their feet” (82). Wilhelm included aate from one of his student’s journal entries that
illustrated the technique’s power to engage adelgslearners; “I can see why they call the hotteat
hotseat. You feel hot when you are in it! Insteleng bored in class, you feel alive” (82). Thadent in
the hotseat can also be assisted by a team ofoasivigho provide help and suggestions if needed.

In order to prepare students for sitting in theshat during or after readihggend of the St Ann’s Flopd
teachers should have students work in focus gripssearch examples of Trinidad and Tobago’s miltu
that are embedded in the bo#lossible topics from the book include folklore ygalo, East Indian and
African contributions to culture, and exotic-sourgifood that reflect the nation’s internationaluieinces.
The book specifically mentions roti, pilau, tamaripalls, and callaloo. This topic can be expanded t
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include how Trinidad and Tobago’s geography conteb to the growth of the tropical ingredients tat
into these dishes.

After conducting research about their assignedctagzch focus group brainstorms a list of questiorask
about the topics they ditbt research. Then one student from each focus grésinghe hotseat and
assumes the role of one of the book’s characteas @xpert about the aspect of culture their group
researched. The student in the hotseat then respgoriestions posed by students fromaterfocus
groups. If the student in the hot seat gets stunyyesiquestion, students from her or his focus gji@an
help answer. The preparation for sitting in theskat allows students to develop research and quasii
skills in order to learn about Trinidad and Tobagaulture. The act of sitting in the hotseat anestjoning
the student who sits there provides a meaningfullexwiting way for students to share the fruitshefir
research. The activity can be expanded beyond @@3NStandard I: Culture to include other themek sisc
global connections and character education.

Poem Strips to Examine People, Places, and Envigatsm

The poem strips literacy strategy allows studemigetive deeply into a text by rereading sectioridéatify
particularly powerful and meaningful paftStudents identify five sentences or phrases thatlout to
them in the text and write them on individual sdrgf paper that the teacher provides. Studentsviioek in
small groups of three to five people to create enpthat uses everyone’s strips. They collaborateramge
the strips in whatever way they think conveys tlesnpowerful impression for a reader. Since stwsleften
identify the same sentences or phrases, they badetérmine how to use repetition effectively. Tinal
organization of strips is taped to a large piecpagfer and read to the entire class. When read atloe
poems convey a powerful message that the teackedibriefs in order to help the students undedstaa
issue more deeply and develop questions aboubfhe and events.

Poem strips can be created fraegend of the St Ann’s Fload help students address NCSS Standard III:
People, Places & Environments. One approach iave ktudents identify statements or sentencesdfiatt
the relationship between the people in the stodythair environment. To help focus their effortsidents
can review specific chapters. The sample of syabesn strip poem created by reviewing chapters 63and

[insert Sample Poem Strip Poem as a text box hésapéaragraph]

Sample Poem Strip Poem about Human-Environment Interaction

“The radio say it's a freak storm.”
Cars twisted and turned and floated like boats
the St Ann’s River swelled and broke its banks
the St Ann’s River ripped away the walls of somehef houses in its path
“The radio says it's a freak storm.”
The children ran to the window and watched debris
Mrs Noonan tried to look calm even though she kegaryone was trapped.
They were cut off by the flood
“Surely the river can’t climb any higher?”
St Ann’s is cut off from the rest of Port of Spain
Mrs Noonan tried to look calm even though she kegaryone was trapped.
the river kept rising and snatching everythingighs
“Let’'s hope we're high enough”
Someone will have to come and clear away the ttheg;ars, and all the garbage.
“The radio says it's a freak storm.”
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specifically raises issues about how to respondwiemple are endangered by natural disasters dmestter
clean up efforts, and how humans try to inhibit dgmcaused by severe storms. The poems provideestsac
with a means of formatively assessing whether ¢ishaents understand human-environment interaction
Having students share their poems aloud emphatsieqsower of the flood and this important parthef t
book. By following the sharing of poem-strip poewith a debriefing, the teacher can get studentgezkto
study geography. Poem strips can also be useditesslother aspects of social studies, includitgiey
character education, and global connections.

Character Education through Writing in Role and @htontage

Writing in the role of characters from a text amdgenting the writing through a choral montageveslo
students to deepen their understanding of a tprtple, situation, and theme (Costello, Lawlis Sadngle
2005). These techniques allow students to consinigiticting perspectives held by two charactera text
as well as that of an outsider: a journalist. Wigtin the role of a journalist who is on the sceneparing a
front-page story for the morning edition of a neager provides meaningful third-party insights te th
text. In order to extend writing in role to includboral montage, approximately 1/3 of a class sthbel
assigned to each of three roles: conflicting chi@rad, conflicting character B, and journalist. $im
and Mama Dlo or Mama Dlo and Papa Bois are two setharacters fromhegend of the St Ann’s
Flood who have differing perspectives to explore throughing in role. Students do not have to be
given an extensive amount of time to prepare tiveiting; draft-quality pieces can be thoughtfully
prepared in five to ten minutes.

After students complete their writing, they undeelia key idea or short phrase that they are coatftat
sharing out loud. Next students are arranged ieetlaircles: character-A writers sit in a circletbe
floor, while character-B writers sit on chairs fang a circle around the character-A writers. The
journalists stand in a larger circle around therabter-B writers. The teacher then navigates ardbad
circles and taps individual students as a cuedd their excerpt aloud. All students who wrote ireo
role can also be asked to read aloud as a choheseffect is a powerful exchange of writing andaisle
that the teacher can then debrief to help studeetier understand the differing perspectives (Qloste
Lawlis and Swingle 2005).

Jacob (2004) embedded major issues pertinent ractea education ihegend of the St Ann’s Flood.
Chapters 2 and 4 concern Roy and bullying, whilptérs 4 and 16 address Joseph’s kindness towasds R
Simon’s struggles as he tries to resolve his ssritisagreement with his prejudiced mother is a danti
theme in chapters 11 and 14-16. Friendship andtiosiee explored in chapters 12-16, and chapterattbe
used alone to address how to ethically make diffdecisions. Teachers can help students unpaclethe
issues through writing in role and choral montabese literacy strategies can also be used to ssidtdture
and global issues.

Global I ssues

The National Council for the Social Studies (19&dixiculum standards underscored the importance of
experiences that allow students to study globaheotions and interdependence among diverse world
cultures Legend of the St Ann’s Flopdesents the opportunity to explore timely isst@g tan help students
understand global interdependence. In the Afterwdadob (2004) explained that deforestation digtetsh-
and-burn farming and hillside house constructiovehaade flooding a common occurrence in Trinidad.
Students can study the impact deforestation hakeanvironment in Trinidad and around the worldey
can examine the economic issues that lead peoplevieloping nations like Trinidad to cut down fdseand
compare those reasons to the rationale for forastgement plans implemented in countries like thigeld
States and Canada. Students can use the 5 themesgréphy to deepen their understanding of
deforestation’s prevalence and worldwide impact.
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Trinidad and Tobago faces other issues of globpbitance that are not includedgend of the St Ann’s
Flood. These issues can be addressed through a themiatabant how individual nations are affected by
global issues. For example, Trinidad and Tobagohasof the strongest economies of all Caribbesinma
due in part to petroleum and natural gas resepezgdd in Trinidad. The environmental impact ofpletum
and natural gas extraction and the ever-increagtgal reliance on fossil fuels are issues of imaional
importance. Despite its relatively strong econonearly 1/5 of Trinidad and Tobago’s population $ive
below the poverty line (CIA 2008). Trinidad and Bglo also has an extremely diverse population. Reufpl
African and East Indian ancestry make up the mgjofithe population, but there is also a stronigucal
influence from citizens of Chinese and Europearesing. At times the country has been confronted by
conflicting religions and cultures, as well as drial activity led by radical religious groups. Aliating
poverty and responding to conflicting culturesiaseies of global importance that students can stuadygh
a unit about Trinidad and Tobago. Examining sushes from multiple points of view is important besa
students need “global perspectivéhat includes knowledge, skills, and commitmentso. live wisely in a
world that possesses limited resources and tltdtaigacterized by cultural diversity” (National Cailrior
the Social Studies 1994, 7).

Trade Booksin a Multicultural Social Studies Curriculum

Legend of the St Ann’s Flodsla trade book that can make a meaningful additianmulticultural social
studies curriculum designed to include diverseestves and voices. McCarty (2007) explained titzate
books with multicultural themes allow children tget to know” (49) a person who lives in anotherrdoy
In contrast to textbooks, which tend to teach galitérs about people in other countries, McCarty
demonstrated that trade books are more likely titexeaders.

Trade books have the additional advantage of makinigicultural content more accessible to middieele
learners than social studies text books, whicHraaqently criticized for being hard to read and lneing
engaging (Brown 2007; Fordham, Wellman, and Sandn2@02; Villano 2005). They are particularly
challenging for poor readers in the middle gradbe wave to adjust from narrative texts, which anemmon
in elementary schools, to the expository format cmm in text books. When middle school social stsidie
teachers do not provide reading comprehension@®ptheir instruction, poor readers are left bait own
to make sense of complicated textbooks (Ciard2002). In response to the reading challenges poged
middle- and secondary-level textbooks, the Intéomal Reading Association underscored the impodaric
also allowing adolescent readers to select higirést texts (Moore, et al. 2000). Folklore-ricldgdooks
like Legend of the St Ann’s Floman provide the sort of low reading level, higtenest multicultural
literature that engages struggling readers andstibbm build comprehension skills.

Jacob’s use of Trinidadian folklore iregend of the St Ann’s Floadso strengthens the book’s ability to
contribute to a multicultural curriculum. Darlin§996) explained that folklore has moral and social
significance for a culture. It can serve a valuatdmponent of a multicultural curriculum becausecial
studies teachers interested in deepening studglntsl perspectives can find a rich source of caltu
knowledge in the imaginative folktales of a soci€®80).

Concluding Thoughts

The time allocated for social studies instructiomerica’s elementary and middle schools has dsec

due to No Child Left Behind’s (NCLB) emphasis aetacy and mathematics (Leming, Ellington, and §chu
2006). Since NCLB will be part of the American edtion scene for the foreseeable future, the use of
interdisciplinary instructional techniques seenseesal for social studies’ survivdlegend of the St Ann’s
Flood provides opportunities to teach reading and wrishijs in the context of social studies. While
educators have long valued such interdisciplingpreaches, they are particularly important in theent

era where reading instruction is privileged to santextent that teachers may “sacrifice teachieg th
students the foundations of citizenship” (Hinde 20005).
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Using high-interest trade books likegend of the St Ann’s Flodslalso important given NCLB’s emphasis
on reading. Fiction can provide a more engaging¢hiction to social studies topics than text bodkse
likeable main characters iregendembody goodness and remind readers of real p&uopteknow. The
folklore, magic, and quick pace of the book draaders in the first time Mama Dlo wails and angsihakes
her huge human head and scaly body. The book mewdthple opportunities for meaningful exploratioms
social studies, captures students’ interests, aeess them up into the excitement of reading irag that is
sure to leave no child behind.

Notes

1. See the Appendix for a list of resources teachred students can use to learn more background
information about Trinidad and Tobago.

2. | cannot attribute the poem strips instructideahnique to a published reference. | learnedetienique
from a colleague who learned it from someone else lwarned it years earlier at a social studiegezence.
| have been unable to locate a book or articlegshatmarizes the technique; thus, | apologize farge
unable to give the original author(s) proper créafita technique that has impressive results.
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APPENDI X
The following resources provide additional inforfoatabout Trinidad and Tobago.

e Sing Me a Rainbow was an exhibit of art from Traddand Tobago presented by the Smithsonian
Latino Center in 1998. The main page has linkigovirtual exhibit, history of art in the country,
history of Carnival, the natural history of theaistls, and a teacher’s guide:
http://latino.si.edu/rainbow/default.html. The edtar's guide can also be used by students:
http://latino.si.edu/rainbow/education/default.htm.

e The CIA World Factbook provides a summary of infatimn about Trinidad and Tobago’s geography,
population demographics, government and econontyys:www.cia.gov/library/publications/the-
world-factbook/geos/td.html

e In addition to describing calypso, steel pan, atimioforms of music that are a part of Trinidad’s
carnival,Carnival Music in Trinidadprovides historical and social context for carhiWde book also
includes a CD with 18 popular carnival tunes:

Dudley, S. 2004Carnival music in TrinidadNew York: Oxford University Press.

o National Geographic provides information about iti&n and Tobago through their People & Places
website: http://www3.nationalgeographic.com/placeshtries/country_trinidadandtobago.html as well
as through their Music website:
http://worldmusic.nationalgeographic.com/worldmigew/page.basic/country/content.country/trinidad
____tobago_865

e Google Maps provides a map of Trinidad and Tobago:
http://maps.google.com/maps?f=g&hl=en&geocode=&igidad+and+tobago&ie=UTF8&z=8, that can
be zoomed in sufficiently for students to see St’An
http://maps.google.com/maps?f=g&hl=en&geocode=&igidad+and+tobago+st+ann's&ie=UTF8&II=
10.68608,-61.512794&spn=0.069498,0.150375&z=13
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